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GUIDING INQUIRY QUESTION or GOAL STATEMENT 

What is your team’s one common goal?  
 
Purposeful and authentic learning opportunities, for both staff and students, create a positive and powerful learning 
environment, so that the school community will be inspired to be critical thinkers. 
 
What is your ‘Theory of Action’? 

If our students are critical thinkers, then they will take risks, be confident and have the perseverance to graduate and experience 
life success. 

 We will provide a middle school model that gives students the structure they need to be successful graduates. 

 We will, as a staff, use individual learning plans to build our understanding of the Pathways to improve student learning. 

 We will, as a staff, learn to work collaboratively so that we have common beliefs and use pedagogy that improves 
student learning. 

 We will offer numeracy readiness courses and provide instruction that connects math to the real world. 

 We will provide literacy instruction across the curriculum that will include voice and choice, thinking strategies, and 
formative assessment in writing. 

 We will work strategically on individual transition plans for students moving from grade 7 to 8, from middle school to 
the dogwood program, and from high school to life.  

 

PROCESS FOR DETERMINING AREA OF STUDENT LEARNING OF MOST CONCERN  

What reasons do you have for selecting these aspects of student learning for school improvement? 
We believe that purposeful and authentic learning is directly related to student engagement. When students are engaged, 
learning improves. We have been concerned about the level of student engagement at Pemberton Secondary School. 
 
What process is used to review and revise your goal? 
We used every staff meeting, every steering committee meeting and every school planning team meeting to create our school 
goal and revise it to where it is now. This process began in October and continues today. This is an iterative process. 
This process included Data Walks by staff and parents to identify patterns of student academic success and areas of academic 
concern. We also used the Satisfaction Survey results from 2014/15 that indicated we needed to increase the number of 
students, staff and parents responding; we learned that we needed more data on student engagement. As a result, we 
administered the Tell Them From Me Survey in early March. 
 
How are your staff, students and School Planning Team engaged in working on the School Learning Plan? 
See above. It is our intention to include students sooner and more frequently in this annual process. 
 
How does the school goal address learning for ALL (each) students? 
Pemberton Secondary School is a diverse and unique school comprised of 40% Aboriginal students (Stl’atl’imx Nation - 
N’Quatqua, Lil’wat, Samahquam, Skatin, and Xa’xtsa7 Bands). It has an active athletic student population, students with diverse 
artistic interests, a growing international program, children of long-time Pemberton residents and students that are new to the 
area. Specialized programs currently offered at PSS that are well subscribed to by our students are the Outdoor Education 
Program, Ski Snowboard & Bike Academy (SSBA), French Immersion and Ucwalmicwts Language Program. 
Our school goal takes into account the needs of all of our students in the following ways: 

 Authentic learning directly connects to Aboriginal ways of knowing, being and doing. 

 Purposeful learning means all students understand why they are learning and how it personally connects to their own 
lives. 

 A positive learning environment ensures students feel connected to each other, the staff and the broader community, 
and that there is a place in our school for community involvement. 

 A powerful learning environment reflects our acknowledgement that all students need high expectations and rigor in 
their learning. 

 Each of the above qualities combine to support all learners to become critical thinkers. 
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DATA DASHBOARD OF 
TRIANGULATED EVIDENCE 

     

What does the large scale data dashboard tell you about the achievement of ALL students in your school and how are you 
pulling apart your data to gain a deeper understanding of particular groups of students? 
 

 Aboriginal students are not enrolling in higher level academic courses ie: Foundations math, English 12, Chemistry 11, 
12, etc. 

 Student scores on provincial exams and course marks indicate an overrepresentation of students passing courses with 
minimal achievement. We want more students achieving above a C+, both non Aboriginal and Aboriginal. Higher results 
on provincial exams will lead to more academic opportunity for students entering into higher grades, and post-
secondary. We suspect that students are not developing a love of learning and critical thinking skills in grades 8 and 9. 
(Example, Aboriginal students in grade 10 are barely passing, and so are going into AW math vs Foundations) 

 Course marks for English 10 and 12, and Communications 12 are consistently lower than the province for the past 4 
years (with once exception). The exam marks for these courses are consistently on par with the province. This data 
compels us to learn more, as a staff, about formative assessment practices and how it contributes to powerful student 
learning.   

 Course marks for both Apprenticeship and Workplace (A&W) Math 10 and Foundations & Pre-Calculus 10 are 
consistently higher than the province over the past 4 years. The Foundations & Pre-Calc. 10 exam marks are similar to 
the province scores over the past 4 years; however, A&W Math 10 exam marks are consistently lower than the province 
over the past 4 years (with one exception). A concern to us is that 5-11 students each year have failed this exam. On a 
positive note, approximately twice the total number of our grade 10 students over the past 4 years enroll in 
Foundations & Pre-Calc. Math verses A&W Math. A disproportionate number of our students are non-aboriginal in the 
Foundations & Pre-Calc. course and the majority of students enrolled in A&W 10 are Aboriginal. This data may tell us 
that students in grades 8 & 9 need learning environments where they can best develop a love of learning, curiosity, 
confidence and purpose around math. As administrators, we need to provide our grade 8-10 math teachers learning 
opportunities and put in place structures that will improve student learning. Our first step is to administer a common 
grade-wide numeracy assessment for grades 8 & 9 students, at the beginning and end of each school year, which will 
provide teacher teams assessment results, that will inform and differentiate instruction.  

 First-Time Grade 12 Graduation rates for Aboriginal students for PSS are lower than the province and our overall school 
grad rate is lower than the province. We need to improve our graduation rates for all students. 

 Highlights from Engagement Data (Satisfaction Survey & Tell Them From Me Survey): 
 Data from the Tell Them From Me Survey (TTFM) shows that students appreciate the small school and 

generally feel connected to their teachers. 
 The TTFM shows 38% of students at PSS are interested and motivated. This is higher than the Canadian norm, 

but is still too low. 
 The TTFM shows 17% of students were confident in their skills, but did not find classes challenging. 
 The TTFM shows students in grade 9 have higher levels of anxiety and depression, compared to the other 

grades and are well over the Canadian norm. This tells us that we can provide the structure of a middle school 
and programming that supports adolescence.  

 Students feel like they are doing better at reading, writing and math, compared to the province; however, 
there are a large number of grade 8 & 9 students referred to SBT for math and literacy concerns. We are 
curious why there is a disconnect between what they perceive and they’re actual report card marks.  

 Data from the Satisfaction survey on school environment, “Are your parents involved with your learning?” 
shows that we are lower in the province for both grade 10 and 12. This tells us that we need to improve 
communication and find more opportunities for our parents to be involved in school life at PSS. 
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SPECIFIC GROUPS OF STUDENTS OF MOST CONCERN 

 
When selecting your goal, which specific groups of students were of most concern?  

 Our current grade 8 and 9 students 

 Our incoming grade 8’s 

 Our current grade 10’s.  

 Aboriginal students 

 Our senior students who are graduating with courses that limit them in their post-secondary options. 
 
Which data convinces your team of this?  

 Provincial exam scores vs. PSS exam scores 

 Provincial course marks vs. PSS course marks 

 Looking at longitudinal trends (over 4 years) 

 Class composition 

 TTFM data 

 Satisfaction Survey 

 SBT & at-Risk Referrals 

 I Reports & report card data 

 Attendance Records 

 Office Referrals 

 On-going staff input at monthly staff meetings and steering head committee meetings 

 Regular input from parents at School Learning Team and PAC meetings 

 Gr. 8 -10 Common School-Wide Write (twice per year) - emerging 

 Gr. 8 & 9 Common Numeracy Assessment (twice per year) - emerging 

 Annual ESD Reading, Writing and Oral Language Assessments (twice per year) - emerging 
 
 

DATA DASHBOARD OF 
DISAGGREGATED EVIDENCE 

     

How are you tracking data over time to follow specific cohorts of students and/or trends in information? 

 The plan is to put the incoming grade 8’s into pods and follow these cohorts through the middle school program and 
then through the dogwood program. 

 Track provincial course and exam marks over time in A&W Math 10, Foundations & Pre-Calculus 10, English 10, English 
12 and Communications 12 to see and increase.  We want more students achieving above a C+. 

 Track class composition in the dogwood program to see an increase in student enrollment in senior academic courses of 
all students, including our Aboriginal learners. 

 Track results from end of year grade 9 numeracy assessment over time to ensure students are ready for grade 10 math. 

 Track ESD literacy results and school-wide writes over time to see improvement in literacy results. 

 Administer the TTFM and Satisfaction surveys annually looking specifically for student engagement levels increasing 
over time.   
 

DESIRED KNOWLEDGE AND SKILLS FOR STUDENTS AND STAFF 

What will students know/understand and be able to do as a result of your school improvement planning efforts? 

 Students will be confident in their numeracy and literacy skills, and therefore be ready to take on the challenges of 
higher level senior courses and will have increased post-secondary and life success. 

 Students will be able to apply critical thinking skills that will engage them in their learning and will help them see 
purpose in their learning. 

 
What will staff know/understand and be able to do as a result of your school improvement planning efforts? 

 Staff will be reflective practitioners by developing their own learning plans. 

 Staff will provide authentic and purposeful learning environments that engage all learners. 

 Staff will use formative assessment to give students powerful and informative feedback. 
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SOURCE OF EVIDENCE 
Key drivers of action 

What information will convince you that your chosen instructional strategies to improve learning as a foundation and learning 
as a process are working? 

 Fewer referrals to SBT and At-Risk Team  

 Fewer referrals after each reporting period to At-Risk Team 

 Increase number of students in senior academic courses, including aboriginal students 

 Feedback from students that they are happy, engaged, and feel safe at school 

 Feedback from teachers that they are feeling engaged and inspired in their work with students 

 Teachers will more frequently request time to collaborate 

 We will see more presentations of learning from our students, more student-driven projects completed within the 
school year. 

 Teacher’s presentations of learning in June 2017. 
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STRATEGIES AND STRUCTURES for LEARNING AS A PROCESS and LEARNING AS A FOUNDATION 

What research have you considered in selecting your chosen instructional strategies and structures? 

 Attachment Theory 

 Adolescent Development 

 Middle School Education 
 Association For Middle Level Education (AMLE) 
 Adolescent Development 
 Collaboration with DRM (Robin Kirk) 

 Formative Assessment 

 Base-Line Assessments 

 UBD 

 Tony Wagner (Isolation to Collaboration) 

 Differentiated Instruction 
What instructional strategies and structures are currently working in your school? 
The following structures are school-wide and are having positive effect on student learning: 

 The At-Risk/SBT Wrap-Around Model (SBT Meetings, Thursday At-Risk Meetings, Mid-term At-Risk/Recommendation 
Meetings, End-of-Semester Recommendation Meetings) 

 Steering Head Committee 

 Collaborative Support Teachers (In-house teachers known to staff, known to students – trusting relationships already 
built) 

 Staff Meetings 

 Teacher Librarian collaborating and co-teaching with classroom teachers 

 ELL/ESD working with humanities teachers and Learning Support team 

 Adaptive Scheduling – i.e. – adapting students timetables to meet their learning needs 

 Book Club 

 School-Wide 20 Minute Silent Reading 

 Bi-Weekly EA Meetings 

 Tuesday/Thursday Late Bus – after-school clubs  

 Market-Garden Program 
The following are instructional strategies that have been collected from our teacher learning teams and represent strategies 
that are working in their classroom settings, but are not yet school-wide practices: 

 Hands-on learning in senior science classes 

 3 Before Me (Ask 3 Before Teacher) 

 Voice & Choice Learning 

 Staff will continue to work collaboratively on learning teams: steering head committee, school-based team, department 
teams, at-risk team, transition team, math team, professional learning team (emerging), and middle school team 
(emerging) to act with a shared pedagogical philosophy that supports learner success.  

 Staff will co-plan to meet the unique and individual needs of all students. 
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 Scaffolding lessons (ex – chunking) 

 Technology 

 Taking time to have conversations with students about life outside of school (students & teachers) – sharing our 
personalities and personal stories 

 Hook/Attention Grabber Activities (ex – exploratory warm-up activities) 

 Free writes at beginning of every Humanities class 

 Background knowledge – text-to-self connections 

 Stretch & brain breaks 

 Assessment For Learning, Self-Assessment, Clear and concise rubrics and exemplars of student work 

 Think-Pair-Share, Group Work 

 Use pf graphic organizers across the curriculum 

 Building classroom communities 

 Guided Experimentation – Experimental Learning (ex – SBBA, Outdoor Program, Cafeteria Program) 

 Passion-Based Learning 

 Creating projects that contribute to the school and community 
 

What new strategies or structures do you plan to use? Why? 

 Middle School program: gr.8 & 9, pods, linear classes, teacher teams co-planning, co-assessing, circles, homeroom 
(maker-spaces/genius hour, P/VP take over to provide collab time for teachers) – every child needs a champion! 

 Beginning of each semester, all classes will focus on building relationships and connections in their classrooms 

 ILT: Bring ILT members in to continue play and exploration in all classes; provide support for teachers in assessment 
of critical thinking and other pathways as requested by teachers. 

 Instructional Learning Rounds: Teams of teachers (i.e.: middle school teachers) define a problem of practice and 
invite ILT to conduct learning rounds. 

 Design and implement an engaging “real-world” math class that uses play and exploration, aboriginal ways of 
knowing, being and doing, purpose and authenticity, and technology for our grade 10 & 11 struggling math learners.  

What new strategy or structure are you most excited about? Why? 

 All of the above. Aren’t you excited??   
How do you monitor strategies and refine them as required? 

 Use formative assessment to inform teacher teams of student progress. (i.e.: regular review of student portfolios, 
student-led conferences, etc.) 

 Provide regular release time for teachers to collaborate 

 Instructional rounds (in-house and ILT) 

 Use of UBD templates for curriculum planning 

 Learning Support Team, including Collaborative Support Teachers, meet by-weekly to work with teachers, looking for 
specific strategies to support students. 

What is your professional learning plan for staff? 

 Reflective individual learning plans, based on Pathways development for each teacher 

 The learning goals determined by the teachers within their individual learning plans will drive the direction of 
professional learning at PSS.  

 Summer Symposium – Staff Camp I: Building Connections (August 2015),  Staff Camp 2 – Assessment (August 2016) 

 Middle School Professional Learning for teacher teams (i.e.: middle school visits, middle school conference, middle 
school guests, middle school collaboration with DRMS) 

 Staff Presentations of Learning in June 2017. 
How is your budget aligned with this School Learning Plan? 

 Middle school structure embedded within the 2016/17 timetable and budget 

 Staff development funds will be set aside to support above plan. 
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RESPONSE TO INTERVENTION  (RTI) 

How does your school plan to monitor student success and intervene when students struggle with their learning? 

 Grade-specific case managers 

 One case manager for in-coming grade 8’s 

 Teachers communicating student concerns to parents and case managers 

 Teachers and case managers refer students to school-based team 

 All students in all grades are tracked at each reporting period for I Reports and a collaborative team (at-risk 
meetings) meets to develop a learning plan for each student who is at-risk in a course.  

 The counseling team attends all SBT and at-risk meetings to ensure students’ mental wellness is supported.  

 Our at-risk team, SBT, counseling team work collaboratively with outside agencies (Child Youth Mental Health) to 
develop comprehensive community care plans and support individual students as needed, who do not have 
Individual Education Plans (IEP) 

 Classroom teachers will administer common assessment tools and baseline assessments, results from these will drive 
interventions and classroom practice. 
 

How are you using Collaborative Models of Support to differentiate for students’ needs and plan for safe inclusive settings? 

 At PSS, we are at the beginning stages of understanding and implementing Collaborative Models of Support. 

 We developed a Collaborative Support Team this year to look at how our students can benefit from the model. The 
teachers thought it would be best to use in-house teachers, who know the students and have a trusting relationship 
with the students and teachers, to go into classrooms and work alongside teachers in supporting our struggling 
learners. We were fortunate to have math and literacy collaborative support teachers this year.  
 

What authentic classroom information is being used by your teacher teams to support planning for responsive instruction? 

 If authentic classroom information includes students feedback and students work (portfolios), then we can say that 
staff is beginning to look at these things to inform our practice. 

 
 
 
 
 
 

 


